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Thabo Mohlala

T
he South African Council 
of Educators’  (SACE) 
needs to review provisions 
of some of its regulations 
because they seem to 

defeat the purpose of producing more 
learners with quality maths passes.

This is the view of David Roussow, 
head of the Vuleka SSB School 
based in Blairgowrie, north of 
Johannesburg. Rossouw was frus-
trated after he was compelled to let go 
of one of his exceptional mathemat-
ics intern teachers because the coun-
cil argues he was studying towards 
a bachelor of arts (BA) instead of a 
bachelor of education (BEd) degree.

He said one of the council’s offi-
cials pointed out that a BA degree 
is classified as academic as opposed 
to education and this means the 
intern does not qualify to work with 
learners. 

He said the intern, who is in his 
final year of a BA degree, majors in 
mathematics and English and has 
been teaching mathematics to grade 
eight learners for three years. 

“He was a brilliant teacher and the 
school was devastated to lose him,” 
said Rossouw. He said he went to the 
council three times to request for his 
temporary accreditation but failed. 

Rossouw said this is a drawback 
considering the current critical 
shortage of suitably qualified maths 
and science teachers within the 
profession. 

He said this does not augur well 
because these have been identified 
as “gateway” subjects by the depart-
ment of basic education (DoBE). 

Last year World Economic Forum’s 

Global Information Report painted a 
gloomy picture about the poor skills 
levels of maths and science teachers 
within the South African education 
system. 

This was confirmed by DoBE’s 
own Annual National Assessments 
results, which also revealed shocking 
learner performance in numeracy 
tests.  

In light of this, Rossouw felt, the 
council should have allowed the 
intern to teach, at least, until he com-
pleted his degree. 

He added that he finds it problem-
atic that the council can issue a regis-
tration number to an inexperienced 
first year BEd intern and yet refuse 
to do the same, even if temporar-
ily, to one who is not only studying 
towards completing a degree, but 
has also shown to be an asset to the 
school. 

“They said I wanted the council to 
bend its rules instead of regulating 

the profession. Hell yes. This is ridic-
ulous,” said Rossouw. 

He said SACE has been reconsti-
tuted into a professional and an effi-
cient body but that in enforcing its 
rules it should take each individual 
situation into account. 

“They cannot hide behind statutes” 
to deal with a situation like the one 
they have, added Rossouw. 

Basil Manuel, president of National 
Professional Teachers Organisation 
of South Africa, also questioned 
SACE’s refusal to accredit the intern. 

“There are varied routes for one to 
become a teacher and the most com-
mon way is through a postgraduate 
certificate in education PGCE. 

“So you can become a teacher even 
if you studied engineering or [any of 
the non-teaching degrees] provided 
you had sufficient education courses 
and any BA degree would have those 
courses. The council should have 
granted the intern a conditional 

registration until he has qualified 
and this is provided for in the act of 
the council. I suggest they should go 
back to request for it,” said Manuel.

But SACE’s spokesperson, Themba 
Ndhlovu, said conditional registra-
tion can only be given to someone 
who is “academically qualified”. 

This means, said Ndhlovu, such 
a person should have already com-
pleted an academic degree such as a 
bachelor of science degree. 

In that, case Ndhlovu added, a 
provisional registration would be 
granted for only one year and “we 
would encourage that person to 
enrol for PGCE to become a profes-
sional teacher”. He said the coun-
cil was right to decline Rossouw’s 
request because the intern still has 
one year left to complete his aca-
demic degree. Ndlhovu said SACE 
insists on this to ensure teachers 
within the profession are fully quali-
fied and trained to teach. 

Sticking to the rules
A South African Council 
of Educators’ refusal to 
accredit a maths teacher 
defeats the purpose of 
producing more maths 
learners
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S
outh Africa could be con-
tributing its own rocket 
science to the global sci-
e n c e  c o m m u n i t y  i n 
future if the Sci-bono Dis-

covery Centre, a go-to science facil-
ity in Newton, Johannesburg, can 
fulfil its objective. The centre offers 
a five-day course on rocketry  
targeted at grade 11 learners. 

According to Akash Dusrath, the 
course co-ordinator, although all 
learners can enrol for the course, the 
centre tries to focus on schools that 
cater for learners from poor commu-
nities on the margins of Gauteng. 

He said the idea is to drive the 
message that even learners from 
disadvantaged backgrounds have 
potential to excel. 

And this has been proven in the 
past with Siyabulela Xuza being not 

only a fitting example but an inspi-
ration to young South Africans. 

Drive and passion
Xuza had nothing but passion and 
an inquisitive mind yet managed 
to turn his mother’s kitchen into a 
makeshift laboratory as he tried to 
“bake” rocket fuel. The experiment 
went awry and the kitchen nearly 
burnt down. 

Despite this, he attempted to build 
his own rocket after watching 
Mark Shuttleworth’s space 
flight in 2002. But it too failed 
spectacularly, exploding on 
the launch-pad. He got it 
right in his third attempt and 
success fully launched a rocket 
he called Phoenix, breaking 

the national altitude record at 
nearly 1 000m. 

He is a Harvard University 
graduate  and is doing a potentially 
ground-breaking fuel cells project 
that aims to solve the world’s energy 
crisis. He is revered across the globe 
and has won several accolades, 
including having a planet named 
after him.

Rocketry course
Dusrath said the course involves 
training four teams of learners in 
the basics of rocketry. Held during 
the school holidays, the course is 
designed to combine both theory 
and practice. 

“The course is intended to give 
each learner an understanding of 
the fundamentals of rocketry. It sup-
plements physics and mathematics 
education where learners study the 
history, applications, physics, chem-
istry, economics and mathematics 
of rocketry. The main outcome is 
for learners to design, construct and 
launch a rocket,” Dusrath said. 

Launch fields
In the first four days the focus is 
on theoretical aspects of the course 
and the last day involves practice, 
where learners launch their own 
1.6m tall rockets, which can travel 
to a height of 700m at a speed of 
500km/h, using the open fields of 
Sasol Secunda in Mpumalanga. 

“There are no sites around here for 
the learners to use as their launch 
pad,” said Dusrath, adding that the 
Sasol fields are ideal because they 

offer little or no disruption to the 
surrounding environment. 

Expert training
Dusrath said the course is presented 
by Johan Grobler, a highly experi-
enced rocket specialist, seconded 
from AeroSpace Research. He said 
working closely with experts such as 
Grobler means learners get quality 
technical training, including how to 
calculate the speed or velocity using 
“nano” gadgets such as altimeters

By exposing learners to rocketry, 
Dusrath said, the centre hopes for 
an “improved career awareness” 
and to generate interest among 
learners “in the aerospace industry 
and other environments that use 
modern rocketry such as weather 
forecasting and geology”. 

Expanding the programme
Dusrath said Sci-bono hopes to 
increase the number of teams from 
four to six to accomodate more 
learners and also want to include 
learners from grade 10. “We are 
working on a funding proposal 
and we hope to rope in more spon-
sors to enable us to achieve this. 
Unfortunately the current budget is 
not enough and as a result we were 
compelled to cancel the March ses-
sion this year. We are thinking of 
having two sessions in June and 
July to make up for it,” said Dusrath. 

For more information on the course 
and other events visit www.sci-bono.
co.za or contact Akash Dusrath at  
011 639 8460.

Launching rocket scientists
Sci-bono Discovery Centre runs a course on rocketry  
during school holidays to get more learners to take an  
interest in rocket science

Landile Cynthia Magubane

I
t has become a tradition for 
our grade 12 learners to attend 
early morning accounting 
classes. This is crucial because 
it enables us to focus on areas 

of the syllabus that learners are 
struggling with. 

Ever since we started the classes, 
the results have been excellent. 
However, last year things took a 
nasty turn during one of my classes. 
One of the learners sauntered into 
the class long after we had started. 

I asked him why he was late and 
instead of showing remorse he 
became confrontational. “Get out of 
my class now, please,” I ordered him 
sternly. 

But he continued to remonstrate 
with me and told me he came to 
school to learn and not to stand out-
side the classroom. 

I was livid but helpless because I 
could not throw him out of the class 
physically. I went to call our deputy 
principal who responded promptly. 
The deputy principal also experi-
enced some difficulty with the boy, 
but the boy ultimately relented and 
agreed to go to the office. 

When he got there he was quickly 
frisked and dagga was found in his 

pockets. I felt vindicated because I 
knew he must have done something 
foolish to lead to his momentary 
state of insanity. 

Send away
The boy was sent home immediately 
and instructed to come back the fol-
lowing day with his mother. But he 
never conveyed the message and 
instead stayed away from school for 
three days. 

I was compelled to phone his 
mother myself. She obliged. We had 
a long, emotional but sincere, adult 
talk. She vowed she was not aware 
the boy was smoking dagga and that 
he was not doing his school work. In 
the end we agreed to refer him to the 
South African National Council on 
Alcoholism and Drug Dependence. 

Changed 
After a few sessions we got a positive 
report that he was doing well and 
was keen to kick the habit. Later on, 
feeling confident about his progress, 
he decided to stop attending the 
sessions. 

I could see that he was no longer 
the same naughty and disrespect-
ful boy. He was always early for our 
morning classes, actively took part 
during lessons and his performance 
picked up. 

In one class after his ordeal he 
got 20% while in the past he used to 
consistently score below that mark. 
It was a small improvement, but to 
me it signified change of attitude 

and commitment to do better. He 
came to me to apologise for his past 
misdemeanor but I challenged him 
to do so in front of his classmates, 
and he did.

Lessons
I learnt a few lessons from this expe-
rience. It became clear to me that 
as a teacher you must be prepared 
to perform all tasks even if you are 
not qualified to do so. There are 
times when as a teacher you are 
called upon to perform the function 

of a counsellor, police officer, social 
worker, lawyer and other similar 
roles. 

When I think back to the day the 
boy had an outburst, I have a feel-
ing that he could have physically 
harmed me judging by his menacing 
look and my level of anger. 

But I am grateful things did not get 
out of hand. My advice to colleagues 
is that when you are faced with a 
similar challenge, remain calm, be 
patient, be respectful and be a good 
listener. 

And above all, let the parent in you 
come out; remember you are dealing 
with a child who needs your guid-
ance and support. With time he or 
she will come around.

Cynthia Landile Magubane teaches  
at Ponelopele Oracle Secondary  
School in Kaalfontein, near Ivory  
Park in  Tembisa.  
She was a finalist in the category of 
Excellence in Secondary School  
Teaching in the 2013 Provincial  
Teaching Awards.

Changing lives / Science

Keep calm 
When Landile Cynthia Magubane was 
faced with an unruly learner during one of 
her classes, she did not give up on him but 
helped him to mend his ways

Cynthia Magubane. Photo: Oupa Nkosi 

BRIDGING CASH
while waiting for

PENSION/ PACKAGE
Payout (Lump sum only)

  0861 101 388

BRIDGING 
CASH

while waiting for

PENSION/
PACKAGE

Payout 
(Lump sum only)

☎ 0861 101 388

Attention all Principals and Deputies! 

Earn your SACE PD points from a professional, 
accredited training provider.

Attend our SACE approved 
Management and Leadership 
programmes. 

ETDP-SETA Accreditation Number: ETDP10512
SACE Provider Number: PR10690

For more information contact 
Anita Willers  Tel: 011 731 3332  |  willersa@macmillan.co.za

Rebecca Moloi  Tel: 011 731 3409  |  moloir@@macmillan.co.za



3

May 2014 theTeacherExcellence

Thabo Mohlala 

W
hen Bayanda Mziba 
lost his job as a met-
allurgist six years 
ago, he wasn’t wor-
ried. Armed with a 

high academic qualification, he 
thought finding another job would 
not be difficult. 

However, nothing happened until 
he decided to pack his bags and 
head back home in Mqanduli, a rural 
villag e 50km from Mthatha, in the 
Eastern Cape. 

He knew chances for jobs in his 
hometown would be even slimmer. 
At 30 years old he was too young to 
sit at home and so he volunteered to 
assist at a local Dudumayo Senior 
Secondary School. 

Arrival at school
When he joined the school in 2008, 
he rolled up his sleeves oblivious 
to the fact that he is not a qualified 
teacher. 

His arrival was timely because the 
school’s performance, specifically 
in maths and science, was woeful. 
As a metallurgist these were his pet 
subjects. 

“Initially I started helping with 
tutorials for maths in grade 11 and 
12 and physical science for grade 12. 

“Later on I was roped in to take 
charge of the subjects. When I came 
to the school, performance in maths 
was 14% and it was clear that I had 
my work cut out for me. 

“The first thing I did was to 
improve performance levels, but 
before that I needed to figure out 

exactly where the problem lay,”  
said Mziba.

Nature of the problems
Mziba said he noticed that learners 
lacked confidence and self-esteem. 
“I got a sense that they still perceived 
maths as a difficult subject,” he said. 

He started by raising their levels of 
confidence and encouraging them to 
work hard. 

“One thing I kept telling them was 
not to allow their personal or family 
circumstances to determine their 
worth. I also encouraged them to 
think out of the box and be creative,” 
Mziba said.

Teaching method
The next challenge for him was how 
to make the subjects more accessible. 

“Most maths and science  concepts 
are abstract and if they are not 
 simplified learners cannot relate or 
understand them. 

“For instance, when I taught 
them about methane gas, I told 

them it can be found in cow dung. 
It sounded incredible to them, but 
it resonated with them because they 
see cows almost every day in the 
 village,” said Mziba. 

He said dividing learners into 
small groups and giving them 
 specific tasks to do, either in class 
or at home, also helped. They would 
then come together for discussions 
or presentations in class. 

“These worked wonders and 
I could see most of them regain 
their confidence,” said Mziba, who 
is  currently studying for a post- 
graduate diploma at the Nelson 
Mandela Metropolitan University to 
become a fully qualified teacher. 

Parental support
Mziba also praised parents for the 
support they give to teachers. He said 
he suggested to them to find accom-
modation for their children nearer 
to the school so that they can study 
after school hours. 

“The idea is to avoid a situation 

where learners arrived home late 
in the evenings as this also posed 
safety problems for them.” 

The parents supported the 
proposal  and some even offered 
their homes to accommodate the 
learners, said Mziba, adding that 
the school has since adopted the 
proposal. 

Pass rate improves
Just a year after he joined the school 
the final maths results rose from a 
dismal 18% to 37%. 
In 2010 they rose to 48%, 51% in 
2011, 62% in 2012 and last year they 
dipped slightly to 52%. 

The education authorities were 
impressed by the performance and 
added Dudumayo Senior Secondary 
to a list of their focus schools. 

“This is a huge achievement 
because it means we would now 
receive assistance from the depart-
ment and our entire academic and 
resource needs will be taken care 
of,” said Mziba. 

Bayanda Mziba at work making maths fun. Photo: Ruan Cilliers

Timely intervention
After he lost his job, Bayanda Mziba went
back to his village to help his school improve 
its performance in maths and science
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R
oxanne Walker (22) was 
born in Treasure Beach 
Durban, KwaZulu-Natal 
(KZN). She is a biker, ath-
lete and a deep-sea diver 

(who swims with sharks) and 
spends most of her free time with 
her family and fiancé. 

Her greatest achievement was get-
ting 20 distinctions out of 22 sub-
jects for her human resources 
degree qualification at Durban 
University of Technology (DUT). 

She is involved in various commu-
nity awareness projects such as DCC 
sandwich outreach and Inter-
fellowship Global Ministries 
Harvest conference youth group. 

She is currently working for Thusa 
Group Holdings where she is 
exposed to various departments and 
tasks that enable her to apply her 
knowledge effectively.

Where and when did you start 
your schooling? 
I did my grade one to three at 
Glendale Junior Primary School in 
KZN in 1997. I then went to Brighton 
Beach Senior Primary School, also 
in KZN, to do my grade four to 
seven. From 2004 to 2009, I went 
to Kenmont High School, which is 
known for giving extra attention to 
children with learning challenges. 

I personally had a low level of con-
centration myself. In 2010 I enrolled 
for a human resources management 
diploma and later for a degree and 
achieved 20 distinctions. My lectur-
ers encouraged me to work hard and 
were always there for me even after 
hours to answer any of my questions. 

Who were your favourite 
teachers? 
At Kenmont High School it was Mr 
Burgerhoff, my maths teacher. At 
DUT it was Mr Kumalo, Mrs Lourens 
and Mrs Young.

What influence did they have 
on you?
Mr Burgerhoff encouraged me to 
work extra hard, including on week-
ends. Mrs Lourens taught me the 
importance of always asking probing 
questions because they help you to 
understand better. 

Mr Kumalo influenced me to be a 
punctual person; since then I never 
missed class on campus. 

Mrs Young encouraged me to do 
research, which most people hated, 
and today I have turned out to be the 
number one researcher in my class. 

What were your favorite 
 subjects and why? 
Business studies in high school 

because it involved all aspects of 
business, which I enjoyed learning 
about. I also like strategic manage-
ment, which was part of my human 
resources degree because it involves 
project management and planning. 

Industrial relations was also my 
favourite because it covers all the 
laws, policies and procedures to 
guide and protect the company and 
its workers.

Describe the qualities that a 
good teacher should have or 
display?
He or she should always be encour-
aging and inspiring; always ready to 
assist when needed and must be able 
to explain work clearly to learners. We 
need well-educated teachers to give 
our learners an excellent education.

What are the things a teacher 
should never do or say?
Never underestimate any learner. 

She or he must encourage and moti-
vate learners to work harder. For 
instance, one teacher said I will 
never be able to work in a field that 
is academically challenging because 
of my low concentration level and 
that I should instead pursue a career 
in beauty. I refused and proved the 
teacher wrong.  

What message do you have for 
teachers?
Teachers are amazing people 
because they educate the youth of 
our country. To them I say: thank 
you for doing your best to make 
learning fun, make us knowledgeable 
and understanding throughout our 
academic life. 

You are our day mothers and 
fathers because you care, educate 
and discipline us as needed. You 
inspire us every day and I would like 
to say thank you and keep up the 
excellent work you are doing.

My favourite teacher

Defying the odds

Roxanne Walker 
 photographed with her bike. 
Photo: Rogan Ward
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Despite her low 
concentration level, 
Roxanne Walker 
worked hard to 
obtain her human 
resources 
management 
degree cum laude 
with the Durban 
University of 
Technology

Teachers are amazing 
people because they 
educate the youth 
of our country. To 
them I say: thank 
you for doing 
your best to make 
learning fun, make 
us knowledgeable 
and understanding 
throughout our 
academic life. 
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Africa Day

B
etween 1945 and 1965 a 
significant number of 
African  countries gained 
independence from their 
colonial  regimes, with 

Ghana becoming the first country 
south of Sahara of the continent to do 
so on March 6 1957. 

Ghana’s independence remained a 
source of inspiration and saw more 
countries intensifying their struggles 
against colonisation.

A year after Ghana achieved its 
independence the country’s first 
presi dent, Kwame Nkrumah, con-
vene d a conference of independent 
African states on April 15 1958. 

At the time there were only eight 
independent African states and the 

conference’s key objective was to 
create  a platform for the countries to 
interact and share perspectives on 
how to intensify the struggle against 
colonialism. 

Perhaps one of the conference’s 
main achievements was a resolution 
to observe African Freedom Day once 
a year to inspire people on the conti-
nent to continue with their struggles 
against foreign domination. 

As a result April 15 became an 
important day on the continent’s 
calen dar and was officially declared 
African Freedom Day or Africa 
Liberation Day, and it is still 
 celebrated today as Africa Day.

A follow-up conference, the All 
Africa People’s Conference (AAPC), 
was convened December 8 to 13 1958 
in Accra, Ghana. This time it was 
attended by representatives from 
both independent and non-independ-
ent countries. 

The African National Congress 
(ANC) could not attend because the 
apartheid government barred its 
members from doing so, but it sent a 
memorandum and Alfred Hutchin-
son, one of ANC members in the then 
Transvaal and also a 1956 Treason 
Trialist who left the country without 
a passport, attended the conference 
together with Patrick Duncan of 

the Pan African Congress (PAC).
From 1959 to 1963 African Libera-

tion Day was celebrated in Ethiopia, 
South Africa, Ghana, and by Africans 
in Britain, China, the Soviet Union 
and the United States. 

As the number of independent 
African countries increased, there 
was a need to create a structure that 
could articulate their aspirations 
and their struggles. And on May 25 
1963, lead ers  from 32 nations gath-
ered in Ethiopia’s capital Addis 
Ababa and formed the Organisation 
of African Unity (OAU), a precursor 
to the African Union (AU). 

The organisation agreed to hold an 
annual assembly of heads of state 
and government, council of minis-
ters, a general secretariat and a com-
mission of mediation, conciliation 
and arbitration. Crucially, it took a 
decision to provide  support to the 
liberation struggles in Southern 
African through the OAU Liberation 
Committee. Both the PAC and ANC 
received support from the continent 
through this committee. 

African Union
The AU was formed after the 
 dissolution of the OAU. The launch 

of the AU was generally described as 
a momentous occasion that signified 
“the  institutional evolution of the 
continent”. 

It is widely believed the AU’s struc-
ture is loosely modelled on the 
European Union. The union consists 
of 54 member African states and it 
formally came into existence on May 
25 2002 after the convention of an 
extraordinary session to speed up the 
process of political and economic 
integration. 

Its headquarters are in Addis Ababa 
in Ethiopia, but its legislative body 

Africa has for many years been under the yoke of 
European colonial rule. How ever, after World War 
II, most countries started to mount struggles of 
resistance against the colonising countries clamouring 
for political rights and independence. 

The vision of the AU is 
that of “an integrated, 
prosperous and 
peaceful Africa, driven 
by its own citizens and 
representing a dynamic 
force in global arena.”

Turn to page 4

Leading 
the way 
for Africa
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W
h e n  L a u r e n c e 
Seberini noticed his 
daughter was bat
tling with multi
plication tables he 

became worried. Instead of pointing 
a finger at her teachers, he instead 
went on a search for creative and 

easy ways to help his  daughter to 
overcome her predicament. 

He discovered that the solution lies 
in the power of testing; that by test
ing themselves repeatedly learners 
can identify and resolve their aca
demic limitations. He said this is 
backed by research published in some 
of the reputable science journals. 
“Learners who take a test after having 

read something retain up to 50% 
more of what they learned than learn
ers using other methods,” he said. 

The App
In 2013 Seberini founded StudyApps, 
a tool through which learners can 
test themselves as part of improving 
their proficiency in maths and sci
ence. Developed locally and “with the 

specific needs of the South African 
learners in mind” the application is 
available on Apple’s App Store or the 
Google Play Store.

It specifically targets grade one to 
grade seven learners, who can access 
maths, science, English and 
Afrikaans content aligned to the 
national curriculum. The application 
has been piloted at a few local 
schools, and a team of experienced 
and specialist teachers helped to for
mulate its relevance for each subject, 
Seberini said.  

Features
The application, said Sebirini, is 
easy to download by anyone with an 
iPad or Android device. 

It is configured to work in a 
landscape screen format and has 
four main features: the store, prac
tice and test modes and reference 
material. 

The store is where one can choose 
which subject to download and can 
be searched either by grade or by 
subject name. It can be stored 
offline so that it can be retrieved 

without the use of the 
internet. 

Practice mode lets the 
user answer one question 
at a time while getting 
realtime feedback on 
whether the answer is 
right or wrong. A correct 
answer is represented by 
green and chimes, and a 
wrong answer is red and 
buzzes. 

The distinctive aspect 
of the test mode is that it 
simulates an actual test 
or examination scenario. 
It allows learners to work 
on their weak areas 
quickly. 

The last component of 
the application is ref
erence  material, which 
houses PDF documents,  
YouTube videos and 
ebooks. It is intuitive 
and appeals to learners 
who enjoy touch screen 
interaction. 

Sebirini said: “The 
appli cation is presented 
digitally, which is a 
medium with which 
most school children are 
familiar. It allows them 
to work at their own pace 
and provide reinforce
ment of what is learned 
th rough  r epea ted 
testing.”

Availability
Seberini said the applica
tion will be available 
from this month and 
schools can have the 
“first one month trial for 
free”. 

From then on schools 
can get access to all 
the content at R30 per 
learner per month, which 
“costs a fraction of what 
extra lessons would cost” 
added Sebirini. 

He said that includ
ing additional subjects 
on the application would 
depend on the uptake 
by schools and other 
consumers.

Maths and science 
proficiency
Sebirini believes the 
technology can also help 
the department of basic 
education to address the 
“dire state of South 
Africa’s maths and 
science  education”. 

“Our failure to turn out 
enough maths and sci
ence matriculants of the 
requisite standard does 
not just affect their 
chances of finding good 
jobs in an economy that 
demands these skills, it 
also has a massive impact 
on the economy as a 
whole,” said Seberini

For more information on 
the application go to: 
www: studyapps.co.za

An application to solve maths and science 
Laurence Sebirini came up with an application that has the 
potential to become a boon to most schools

“Our growth would be meaningless if it did not 
impact responsibly on the socio-economic needs  
of South Africa.”

Website:  www.transnetfoundation.co.za

@Transnet_cares Transnet Cares
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The Organs of the AU
The 
Assembly

The assembly is 
composed of heads of 
state and government 
or their duly accredited 
representatives and it 
is the supreme organ of 
the union.

The  
Executive 

Council
Comprising ministers or 
authorities designated 
by the governments of 
members states, the 
council is responsible to 
the assembly. 

The 
Commission

It is composed of the 
chairperson, the deputy 
chairperson, eight 
commissioners and 
staff members; each 
commissioner shall 
be responsible for a 
portfolio.

The 
Permanent 

Representatives’ 
Committee
The committee 
has permanent 
representatives 
of member states 
accredited to the AU 
and it is charged with 
the responsibility of 
preparing the work of 
the executive council.

Peace and 
Security 

Council (PSC)
The council was 
created following a 
decision taken  at the 
Summit in Lusaka in 
July 2001.

Pan-African 
Parliament 

(PAP)
The PAP is an organ 
formed to ensure 
the full participation 
of African peoples 
in governance, 
development and 
economic integration of 
the continent. 

The 
Economic, 

Social and 
Cultural Council 
(ECOSOCC)
ECOSOCC is an 
advisory organ 
composed of different 
social and professional 
groups of the member 
states of the AU. It has 
statutes determining 
the functions, powers, 
composition and 
organization of the 
economic, social and 
cultural council ratified 
by the Maputo Summit.

The Court 
of Justice

This court has been 
established and the 
statutes defining 
the composition 
and functions of the 
Court of Justice have 
been adopted by the 
Assembly in Maputo.

The Specialised Technical 
Committees

The following specialised technical committees 
are meant to address sectoral issues at ministerial 
level:   
•	 The	committee	on	rural economy and agricultural 

matters;  
•	 The	committee	on	monetary and financial affairs;  
•	 The	committee	on	trade, customs and 

immigration matters;  
•	 The	committee	on	industry, science and 

technology, energy, natural resources and 
environment;  

•	 The	committee	on	transport, communications 
and tourism;  

•	 The	committee	on	health, labour and social 
affairs; and  

•	 The	committee	on	education, culture and human 
resources. 

Financial 
Institutions 

•	 The	African	Central	
Bank  

•	 The	African	Monetary	
Fund  

•	 The	African	
Investment Bank 

The AU  
Commission

•	 The	Commission	is	the	key 
organ playing a central 
role in the day-to-day 
management of the AU. 

•	 Among	others,	it	represents	
the AU and defends its 
interests; elaborates draft 
common positions of the AU; 
prepares strategic plans and 
studies for the consideration 
of the executive council; 
elaborates, promotes, 
co-ordinates and harmonises 
the programmes and 
policies of the AU with those 
of the regional executive 
committees; and ensures 
the mainstreaming of gender 
in all programmes and 
activities of the AU.

Sources: African Union and South African History Online

Members of the Commission   
•	Chairperson		•		Deputy	Chairperson		•		Eight	Commissioners		•		Staff	members	

1. Peace and Security  
(conflict prevention, 
management and 
resolution and  
combating terrorism)

2.  Political Affairs (human 
rights, democracy, good 
governance, electoral 
institutions, civil 
society organisations, 
humanitarian affairs, 
refugees, returnees 
and internally displaced 
persons)

3.  Infrastructure and Energy 
(energy, transport, 
communications, infra-
structure and tourism)

4.  Social Affairs (health, 
children, drug control, 
population, migration, 
labour and employment, 
sports and culture)

5.  Human Resources, Science 
and Technology (education, 
information technology 
communication, youth, 
human resources, science 
and technology)

6.  Trade and Industry (trade, 
industry, customs and 
immigration matters 

7.  Rural economy and 
agriculture (rural 
economy, agriculture and 
food security, livestock, 
environment, water and 
natural resources and 
desertification)

8.  Economic Affairs (economic 
integration, monetary 
affairs, private sector 
development, investment 
and resource mobilisation)

Portfolios of the Commission

AU
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Inspiring greatness 
through education

T
he offerings in the Trans
net Foundation’s Educa
tion Portfolio include an 
orphaned youth educa
tion development pro

gramme and a teacher development 
programme, which assists teachers 
across 18 schools in five provinces in 
the delivery of maths, science and 
English subjects to students from 
grade 10 to 12. 

From 2007 the schools have seen 
an increase in the matric pass rate 
with the Transnet Foundation’s 
participation.

“Transnet has acknowledged the 
change in the education system by 
offering the relevant support. We 
want to improve the style of teach
ing and provide wider knowledge to 
the teachers. And being part of the 
noble profession, it is up to the 
teachers to restore the glory of 
 education and make or break the 
mindset of the learners,” education 
portfolio senior manager Theresa 
Moila said.

The teacher development pro
gramme’s objectives is to train and 
equip teachers with the tools to 
effectively deliver in the classrooms, 
and to reach beyond that to provide 
broad support to the 18 selected 
schools. The programme consists of 
the following elements:

• Provide the schools with 
resources to enhance their teaching 
capabilities.

• Offer classroom support to the 
teachers as a practical way of help
ing them enhance their teaching 
method ology.

• Place student teachers at pri
vate schools as interns to ensure an 
integrated approach to theory and 
practice. 

• Identify and respond to 
resource needs of the target schools 
in gener al, for example providing 
them with diction aries, scientific 
calculators and IT equipment.

• Track learner performance to 
ensure continuous improvement.

• Conduct holiday programmes 
for the learners to help improve 
their performance.

• The 18 schools on the pro
gramme received mobile science 
kits and science teachers received 
training on the use of the kits. 

The education portfolio is in part
nership with the Independent 
Schools Association of Southern 
Africa and tertiary institutions such 
as the University of South Africa for 
the tuition of the students. 

Three of the student teacher 
interns funded by the Transnet 
Foundation have successfully 
 completed their studies with 
distinctions.

The Transnet Foundation is look
ing at ways of refining the teacher 
development model to ensure maxi
mum benefits for teachers and the 
learners they seek to empower, and 
to ensure sustainable gains from the 
programme. 

Benfitting learners
The orphaned youth education 
development programme speaks 
to the learner side of the education 
cycle. Ten orphaned youths from 
KwaZuluNatal (KZN), North West 
and Mpumalanga were selected in 
2012 for a sevenyear programme. 

Through the programme the 
Transnet Foundation sponsors the 
learners schooling from grades 10 to 

12 in top performing schools —
including boarding fees, school 
amenities, clothing and a monthly 
allowance — as well as their tertiary 
education at universities through
out South Africa. 

The orphans also attend enrich
ment camps as additional support to 
help them cope with their studies.

Sandisiwe Mdluli (15), one of the 
selected learners in the programme, 
said: “We learnt that success is not 
something that’s just given to you on 
a silver platter, you need to do your 
part as well. The programme turned 
out to be so much more than I 
expected.” 

Tswelopele Molema, one of the 
students in the programme, was 
placed at Kearsney College, a private 
school in KZN in January 2013 by 
the Foundation after being 
orphaned. 

Within months of being at the 
school he was accepted into the 
Kearsney Senior School Choir. The 
prominent choir currently holds the 
world champion title in scenic folk
lore music and will defend that title 
at the world competition from July 3 
to 13 2014. 

During the tour the Kearsney Boys 
Choir will participate in various 
competitions, concerts, workshops 
and multinational cultural events.

“I am in awe of these ambitious 
young South Africans who want to 
improve their quality of life through 
education. The selection of the final 
number of learners required for the 
programme continue to be even 

more difficult because sadly we can 
only accept a handful of learners 
into the programme”, the senior 
manager said. 

In 2013 the education portfolio 
saw an expansion in its youth educa
tion development programme with 
an increased intake of 20 orphaned 
children.

These children have shown out
standing performances in their 

foundation phase studies moving 
into secondary phase grade 8 in 
2014.

The programme achieved a 100% 
pass rate of students moving into 
their next year of secondary educa
tion ranging from grade 8 to matric. 

Through these programmes 
Transnet will continue to build 
bridges and bright futures for South 
African youth.

Group photo of Transnet Foundation Ambassadors, Transnet Foundation senior manager Theresa 
V Moila (left) and the head of AON Hewitt, Ndivhuwo Manyonga (right, in white). Photo: Supplied

As an arm of the Transnet Foundation, the education portfolio 
boasts two projects that contribute towards the development 
and up-liftment of the education infrastructure in South Africa

Transnet Ambassadors receive BestMed medical aid cards from 
an AON representative. Photo: Supplied

“I am in awe of these 
ambitious young 
South Africans who 
want to improve their 
quality of life through 
education”
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known as the Pan African Parliament 
(PAP) is based in Mid rand, South 
Africa. 

The inaugural president of the 
parlia ment was Gertrude Mongella 
from Tanzania and she led the insti-
tution from 2004 to 2008 with Bethel 
Nnaemeka Amadi from Nigeria as 
the incumbent president. 

Dr Nkosazana Dlamini-Zuma, 
South Africa’s former minister of 
health and foreign affairs, chairs the 

union’s commission, which provides 
day-to-day functions. 

The formation of the AU was 
preceded  by four summits. These 
are:

•		The	Sirte	Extraordinary	Session	
(1999) decided to establish an 
African Union  

•	 The	 Lome	 Summit	 (2000)	
adopted the Constitutive Act of the 
Union.  

•		The	Lusaka	Summit	(2001)	drew	

the road map for the  implementa-
tion of the AU  

•		 The	 Durban	 Summit	 (2002)	
launched the AU and convened the 
1st Assembly of the Heads of States of 
the African Union.

AU vision 
The vision of the AU is that of “an 
integrated, prosperous and peace-
ful Africa, driven by its own citizens 
and representing a dynamic force in 

global arena.” It envisaged an Africa 
that is “forward looking, dynamic 
and integrated that will be fully 
realised through relentless struggle 
on several fronts and as a long-term 
endeavour”. 

The body shifted its focus from 
providing political and material 
support to the liberation move-
ments during the era of OAU to an 
“organisation spearheading Africa’s 
development and integration”.

Objectives of the AU
•		To	achieve	greater	unity	and	sol-

idarity between the African countries 
and the people of Africa;  

•		To	defend	the	sovereignty,	terri-
torial integrity and independence of 
its member states;  

•		To	accelerate	 the	political	and	
socio-economic integration of the 
continent;  

•		To	promote	and	defend	African	
common positions on issues of inter-

est to the continent and 
its people;  

•		To	 encourage	 inter-
national co-operation, 
taking due account of the 
Charter of the United 
Nations and the 
Universal Declaration of 
Human Rights;  

•		 To	 promote	 peace,	
security and stability on 
the continent;  

•		 To	 promote	 demo-
cratic principles and 
institutions, popular par-
ticipation and good 
governance;  

•		To	promote	and	pro-
tect human and peoples’ 
rights in accordance with 
the African Charter on 
Human and Peoples’ 
Rights and other relevant 
h u m a n  r i g h t s 
instruments;  

•		To	establish	the	nec-
essary conditions that 
enable the continent to 
play its rightful role in 
the global economy and 
i n  i n t e r n a t i o n a l 
negotiations;  

•		To	promote	sustain-
able development at the 
economic, social and 
 cultural levels as well as 
the inte gration of African 
economies;  

•		To	promote	co-oper-
ation in all fields of 
human activity to raise 
the living standards of 
African people;  

•		 To	 co-ordinate	 and	
harmonise the policies 
between	the	existing	and	
f u t u r e  R e g i o n a l 
Economic	 Commu	nities	
for the gradual attain-
ment of the objectives of 
the AU;  

•		 To	 advance	 the	
development of the con-
tinent by promoting 
research in all fields, in 
particular in science and 
technology;  

•		 To	 work	 with	 rele-
vant inter national part-
ners in the eradication of 
preventable diseases and 
the promotion of good 
health on the continent. 

Leading the way for Africa

Editor: 
Ansie Vicente 
email: ansiev@mg.co.za

News editor:  
Thabo Mohlala

Subeditor: 
Aneesa Fazel

Layout: 
Otto van Stelten

The content in this 
supplement has been 
sourced from the 
African Union  
(www.au.int/en) and 
sahistory.org.za, as an 
aid to teaching
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Do you believe it takes a nation 
 to raise a child?

All across South Africa children’s educati on is being uplift ed by people just like you.
Learn how you can help by visiti ng raiseyourhand.co.za today. Share your contributi on 
videos, photos and stories using #raiseyourhand and you could be featured on SABC. 



As we celebrate our 24th year, we continue to shout, “Viva SADTU, Viva”

24 years of SADTU – from 1990 to 2014

mg00021

A
s millions of South Africans go to the polls for the fifth time 
in the new South Africa in May, and also celebrate 20 years 
of democracy, the South African Democratic Teachers’ 
Union (SADTU) is celebrating its 24th anniversary and will 

hold its eighth national congress in October.

The Union, which started with a membership of 30 000, has grown 
to a giant teachers’ union in South Africa with 260 000 members 
representing a two-thirds majority of teachers. It has grown from a 
teachers’ union to a union for all education workers. 

As we celebrate so many years of our existence, we pay tribute to 
the ANC, together with teacher unions from Africa, Europe, Canada, 
United States of America and Australia who ensured that teachers 
in South Africa came together to form SADTU. Before 1990 teachers 
in South Africa were divided across racial, ethnic, geographical and 
religious lines. They fell under 14 different education departments 
that were divided according to race and ethnicity.

The ANC, in its vision for the future of South Africa as well as 
the vision of teachers all over the world, realised that the country 
would not be free if educators were not united. In the 1980s many 
meetings were held on the continent, trying to bring together 
divided teacher unions and associations to be one.

We pay tribute to the late world statesman, former ANC President 
and the first President of South Africa under the new democracy 
,Tata Nelson Mandela, for advocating for a united, non-racial body 
for teachers.

Although not all joined, as some pulled away in the last minutes, 
the launch of SADTU went ahead at Shareworld, Johannesburg on 
6 and 7 October 1990.

Mandela – the keynote speaker-said the launch was a beacon 
of hope for South Africans: ”Hope that we are putting an end to 
Bantu education, hope that the aspirations of teachers shall now be 
represented by a single resonant voice, hope that we are laying a 
firm basis for a single democratic education system.

”As you are well aware, education in our country has been used as 
a tool against the people, black and white. Apartheid education – 
in fact all 14 departments – have been used to divide our people, 
whereas education may be used as a vehicle for uniting people,” 
Mandela said.

We wanted to open the doors of learning for all. Twenty four years 
later, SADTU has walked the journey, sometimes using tactics which 
were not acceptable to all, but we have managed to break down 
some of the barriers.

The achievements gained have been cured in an environment 
created by an ANC-led government, a government that opened 
the doors for learning for all and, in particular, the disadvantaged 
working class child, a government which improved spending on the 
working class black child from skewed funding of R10 on a white 
child to R1 for a black child before 1994.

This ANC government extended access to education to an extent 
that we now have more than 500 000 learners who write matric, 
whereas we had only 1 200 blacks in matric in 1976 nationally.

Other barriers that caused learners not to access schooling (like 
poverty, unemployment and long distances to schools) are mitigated 
by this ANC-led government through the provision of school feeding 
schemes, scholar transport and no-fee schools.

Some of the achievements SADTU is proud of include: 
 • United teachers divided along racial, regional, ethnical, 

geographical and political lines;
 • Reached unprecedented growth from a small union of 

about 30 000 in 1990 to 260 000 in 2013, becoming a 
two-thirds majority in teacher population;

 • Secured for teachers bargaining rights which did not exist 
before;

 • Secured rights for female teachers, such as the right to 
maternity leave, equal pay for same work and the same 
access to promotional posts in the entire system;

 • Fought and is still fighting against the retrenchment of 
teachers by signing an agreement that secured the jobs 
of teachers with an option of redeployment instead of 
retrenchment; 

 • Championed the right of all children to access to free, 
quality public education; 

 • Fought for the equalisation and improvement of salaries 
and conditions of service of teachers;

 • Fought and achieved the recognition of experience of old 
teachers; 

 • Negotiated and achieved better salaries for new entrants 
in the employ of the Department of Basic Education;

 • Established the Curtis Nkondo Professional Development 
Institute to build the capacity of our members and leaders 
with a particular bias towards women;

 • Established and run an excellent HIV and AIDS programme 
that provides awareness and access to holistic wellness to 
the membership and communities;

 • Continue to campaign for the safety and security of 
both teachers and learners, with a special focus on the 
prevention of sexual abuse of the girl child.

As we move forward to the next 15 years, our path is clear through 
our 2030 Vision that was adopted at the 2011 National General 
Council.

The Vision is based on pillars that underpin the union’s strategic 
direction. 

These pillars are:
 • To service union members;
 • Create a learning nation
 • Promote a developmental oriented nation state;
 • Create international partnership;
 • Build a delivery based organisational capacity.
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Have a 
quality 
classroom 
environment
Richard Hayward 

C
ommon sense would tell 
us it’s true. Worldwide 
research confirms it. The 
classroom teaching envi-
ronment has a huge 

impact on academic achievement. 
Research done by the University of 

Salford in the United Kingdom, 
showed that when the teaching envi-
ronment is good, the learners’ work 
and test results are better.

What environmental factors make 
our classrooms pleasant places in 
which the learners learn and you 
teach? Five of them are:

Light 
There should be plenty of natural 
light. Classrooms should have large 
windows to allow for natural light. 
Keep the space near the windows free 
of furniture and clutter. The ideal 
is to have windows on both sides 
of the room. When there’s plenty of 
natural light, there’s a reduced need 
to switch on the electric lights. That 
means electricity bill savings. Every 
classroom should have high-quality 
electric lighting.

Colour 
Venessa Moodley is principal of 
Actonville Primary School in Benoni, 
Gauteng. When she was asked to 
take over the leadership of the school 
because of its priority (dysfunc-
tional) status, one of her decisions 
was to change the wall colours in 
the classrooms. The classrooms were 
repainted in a soothing blue colour. 
Cool colours helped create a calm 
atmosphere and helped learners to 
concentrate more on learning. 

Warm colours such as yellow and 
red were also used on furnishings to 
go with the young learners’ extro-
verted natures. Bright colours 
brighten up a room and create a 
stimulating environment. When 
deciding on colour schemes, take 
note of the learners’ ages. 

Furnishings 
Ensure that the desk and chair sizes 
are correct for the learners’ age 
groups. Furniture should be com-
fortable and in good condition. The 
lighter the furniture, the easier it is 
to both move it around and some-
times stack it against the walls. 

On occasion, the teacher might 
want to use most of the room space 
for an activity such as dance or 
drama. Remember the teacher’s desk 
and chair too. The teacher deserves 
to have a really comfortable chair 
and a desk with drawers.

Hard-wearing and easy-to-clean 
carpets can be a bonus in the class-
room. Carpets help to reduce the 
noise-level. Learners can do small-
group activities sitting on the carpet 
without the need to move desks and 
chairs around. Try to choose carpet 
colours that blend in with the colours 
of the walls.

Air and temperature
Carbon dioxide is harmful to one’s 
health. Ignore the protests of those 
few learners who want windows 
to be kept shut. Keep the windows 
open. The fresh air will help to keep 
the learners alert. If school funding 

can afford it, have air-conditioning 
for use on extremely hot or cold days. 
Otherwise, use cooling fans or heat-
ers (but not the exposed bar types) to 
help keep the temperature at a pleas-
ant level.

Size of classrooms
Thousands of South African class-
rooms are overcrowded. There are 
schools where forty and more learn-
ers are crammed into tiny rooms. 
Such overcrowding brings additional 
challenges. In a confined space, 
learners can get irritable with each 
other, misbehaviour increases and 
noise levels go up. 

There’s a need to confront this 
overcrowding challenge. Many 
schools raise money to build extra 

classrooms. There are those schools 
that build specialist rooms such as a 
computer centre, library, music room 
as well as maths and science labs. 

If the school has a hall, a number of 
lessons can be done there. Some 
schools convert the hall and unused 
storerooms into classrooms.

A larger-sized classroom is better 
for good learning. The learners are 
not crowded on top of each other. 
They are less likely to misbehave; 
noise levels are reduced and areas 
can be set aside for small-group 
activities. Such a classroom can have, 
for example: Maths enrichment, 
reading, computer research and dis-
play areas. 

When the teacher is able to create 
such areas, they will add stimulation 

to the learner’s school day. Different 
types of learning activities can take 
place at the same time. 

A pleasant classroom environment 
definitely has pleasant end results. 
The learners work better, get better 
class marks and ANA test results (as 
Venessa Moodley experienced at 
Actonville Primary). Such an envi-
ronment creates a happier school 
day for the learner and also for you, 
the teacher.

Richard Hayward does SACE-endorsed 
Continuous Professional Development 
Programme activities under the aegis 
of South African Quality Institute. 
Contact him on either 011 888 3262 
or rpdhayward@yahoo.com for more 
details. Poor schools are sponsored.

Photo: 123rf.com

A larger-sized 
classroom is better 
for good learning. 
The learners are 
not crowded on top 
of each other. They 
are less likely to 
misbehave; noise 
levels are reduced 
and areas can be set 
aside for small-group 
activities.
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Changing mindset

Comment 
Wandi Makhubu 

t
o inspire my followers I 
think it is important to 
start by changing my own 
mind-set and lead with 
self-critique. 

Leading passionately and with 
aplomb has ripple effects on one’s 
followers; I have realised that  people 
want to emulate their leaders as their 
inspirational role models. In our 
school we have largely eliminated 
negative competition and strife 
among the school community and 
have created a conducive environ-
ment in which to work and learn. 

Educators, learners, the support 
staff and everyone else are happy 
and it is thanks to making a 
conscious  decision to lead with fair-
ness and demonstrating respect to 
my followers.

I have adopted an open door 
 policy that allows the staff to express 
their ideas to improve the school. 

We challenge general stereotypes 
that township schools are dysfunc-
tional and lack discipline. Our vision 
is to disprove the notion that schools 
and their infrastructure in these 
areas are unkempt and poorly man-
aged. Our beautiful garden, comple-
mented by our learners’ painting 
work, creates an attractive and wel-
coming ambience that makes our 
classrooms lively teaching spaces. 

We also have a special landscaped 
courtyard where grade 12 learners 
interact and inspire the juniors to 
strive to be like them. We have 

forged links with our sister schools 
from which we learn and emulate 
best practices. 

Technology classroom
We have attracted a good number of 
sponsorships and partners, such as 
the Peermont Group, which has pio-
neered the use of iPads in the class-
rooms to facilitate learning and 
teaching. As a result our teachers 
have embraced the technology to 
empower themselves. They see it as 
an innovative way of keeping learners 
interested and excited during lessons. 

Through the use of technological 
gadgets and social media networks, 
our communication with our stake-
holders has improved. We also 
record our good stories on Facebook 
and Twitter; the staff has a group 
engagement on Whatsapp where we 
constantly motivate and advise one 
another. 

I also use technology to sell my 
vision to the staff and positively 
acknowledge their work ethic, 

affirm and congratulate them. 
However, I do not shy away from 
tackling issues and habits that go 
against the policies of the school or 
the department of education.

Extra-murals
We have decided under the slogan 
“Teaching them in totality”, that 
despite the dearth of sporting 
 facilities, to encourage our learners 
to participate in as many sporting 
and cultural codes as possible. 

Non-participation in extracurri-
cular activities leads to idleness and 
learners start to form gangs or 
engage in substance abuse as their 
only form of entertainment. We 
organise matches, though not regu-
larly, with our neighbouring former 
Model C schools that have good 
sporting facilities. 

St Dustan’s College, one of our 
partner schools, has gladly embraced 
us. Today, through this partnership, 
our learners can swim competitively 
and take part in our own rugby team. 

We compete well with English first 
language speakers during debates 
and public speaking competitions. 
Our school gives every learner an 
opportunity to showcase their talents  
and build their own self-esteem and 
self-worth. They are able to highlight 
social problems and think critically 
to find possible solutions. 

Partnerships
We have created partnerships not 
only to boost our resources, but also 
to empower our teachers through 
regular training, conferences and 
staff development sessions. We link 
with schools with different cultures 
to exchange best practices, but also 
to promote social cohesion. 

We also teach our learners to 
engage in social responsibility pro-
jects to learn to serve others, to focus 
on the positives, and learn about 
teamwork, time management and 
general organisational skills and less 
on the things that militate against 
their social wellbeing.

High expectations
Schools are judged mainly on their 
learners’ performance and we have 
constantly achieved good results 
because we don’t compromise on 
quality. Our slogan “Walala Wasala” 
(you snooze, you lose) motivates 
teachers and learners alike. In fact 
our teachers have adopted a strategy 
of giving extra classes over and above 
what is prescribed by the depart  ment. 

We analyse the results for each 
subject to plan and execute remedial 
work for learners that need special 
care. We discourage window dress-
ing to please the authorities. But all 
these require a firm leadership style 
that does not compromise on disci-
pline and has low tolerance for inept-
itude and undesirable attitudes. 

Wandi James Makhubu is the head of 
Unity Secondary School in Daveyton, 
Ekurhuleni North. He was the winner 
in the category of Excellence in Second-
ary School Leadership in the 2013 
 Provincial Teaching Awards.

Wandi makhubu 
learnt that 
leadership with 
passion inspires 
subordinates to 
work hard and 
emulate their 
leaders 

Wandi Makhubu. Photo: Oupa Nkosi

We link with schools 
with different cultures 
to exchange best 
practices, but also 
to promote social 
cohesion. 

Teacher Education
& Leadership

Academy
Professional Development for 

South African Educators

Teachers 
make the diff erence

Learn more at www.pearsonteacheracademy.co.za  
e: teacher-academy@pearson.com    t: 021 532 6000

Transform education and help learners fl ourish with world-class, 
research-based professional development programmes.

We off er hands-on, activity-based training that is practical and 
immediately applicable in the classroom. 
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Africa Day

B
etween 1945 and 1965 a 
significant number of 
African  countries gained 
independence from their 
colonial  regimes, with 

Ghana becoming the first country 
south of Sahara of the continent to do 
so on March 6 1957. 

Ghana’s independence remained a 
source of inspiration and saw more 
countries intensifying their struggles 
against colonisation.

A year after Ghana achieved its 
independence the country’s first 
presi dent, Kwame Nkrumah, con-
vene d a conference of independent 
African states on April 15 1958. 

At the time there were only eight 
independent African states and the 

conference’s key objective was to 
create  a platform for the countries to 
interact and share perspectives on 
how to intensify the struggle against 
colonialism. 

Perhaps one of the conference’s 
main achievements was a resolution 
to observe African Freedom Day once 
a year to inspire people on the conti-
nent to continue with their struggles 
against foreign domination. 

As a result April 15 became an 
important day on the continent’s 
calen dar and was officially declared 
African Freedom Day or Africa 
Liberation Day, and it is still 
 celebrated today as Africa Day.

A follow-up conference, the All 
Africa People’s Conference (AAPC), 
was convened December 8 to 13 1958 
in Accra, Ghana. This time it was 
attended by representatives from 
both independent and non-independ-
ent countries. 

The African National Congress 
(ANC) could not attend because the 
apartheid government barred its 
members from doing so, but it sent a 
memorandum and Alfred Hutchin-
son, one of ANC members in the then 
Transvaal and also a 1956 Treason 
Trialist who left the country without 
a passport, attended the conference 
together with Patrick Duncan of 

the Pan African Congress (PAC).
From 1959 to 1963 African Libera-

tion Day was celebrated in Ethiopia, 
South Africa, Ghana, and by Africans 
in Britain, China, the Soviet Union 
and the United States. 

As the number of independent 
African countries increased, there 
was a need to create a structure that 
could articulate their aspirations 
and their struggles. And on May 25 
1963, lead ers  from 32 nations gath-
ered in Ethiopia’s capital Addis 
Ababa and formed the Organisation 
of African Unity (OAU), a precursor 
to the African Union (AU). 

The organisation agreed to hold an 
annual assembly of heads of state 
and government, council of minis-
ters, a general secretariat and a com-
mission of mediation, conciliation 
and arbitration. Crucially, it took a 
decision to provide  support to the 
liberation struggles in Southern 
African through the OAU Liberation 
Committee. Both the PAC and ANC 
received support from the continent 
through this committee. 

African Union
The AU was formed after the 
 dissolution of the OAU. The launch 

of the AU was generally described as 
a momentous occasion that signified 
“the  institutional evolution of the 
continent”. 

It is widely believed the AU’s struc-
ture is loosely modelled on the 
European Union. The union consists 
of 54 member African states and it 
formally came into existence on May 
25 2002 after the convention of an 
extraordinary session to speed up the 
process of political and economic 
integration. 

Its headquarters are in Addis Ababa 
in Ethiopia, but its legislative body 

Africa has for many years been under the yoke of 
European colonial rule. How ever, after World War 
II, most countries started to mount struggles of 
resistance against the colonising countries clamouring 
for political rights and independence. 

The vision of the AU is 
that of “an integrated, 
prosperous and 
peaceful Africa, driven 
by its own citizens and 
representing a dynamic 
force in global arena.”

Turn to page 4

Leading 
the way 
for Africa
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Thabo Mohlala 

W
h e n  L a u r e n c e 
Seberini noticed his 
daughter was bat
tling with multi
plication tables he 

became worried. Instead of pointing 
a finger at her teachers, he instead 
went on a search for creative and 

easy ways to help his  daughter to 
overcome her predicament. 

He discovered that the solution lies 
in the power of testing; that by test
ing themselves repeatedly learners 
can identify and resolve their aca
demic limitations. He said this is 
backed by research published in some 
of the reputable science journals. 
“Learners who take a test after having 

read something retain up to 50% 
more of what they learned than learn
ers using other methods,” he said. 

The App
In 2013 Seberini founded StudyApps, 
a tool through which learners can 
test themselves as part of improving 
their proficiency in maths and sci
ence. Developed locally and “with the 

specific needs of the South African 
learners in mind” the application is 
available on Apple’s App Store or the 
Google Play Store.

It specifically targets grade one to 
grade seven learners, who can access 
maths, science, English and 
Afrikaans content aligned to the 
national curriculum. The application 
has been piloted at a few local 
schools, and a team of experienced 
and specialist teachers helped to for
mulate its relevance for each subject, 
Seberini said.  

Features
The application, said Sebirini, is 
easy to download by anyone with an 
iPad or Android device. 

It is configured to work in a 
landscape screen format and has 
four main features: the store, prac
tice and test modes and reference 
material. 

The store is where one can choose 
which subject to download and can 
be searched either by grade or by 
subject name. It can be stored 
offline so that it can be retrieved 

without the use of the 
internet. 

Practice mode lets the 
user answer one question 
at a time while getting 
realtime feedback on 
whether the answer is 
right or wrong. A correct 
answer is represented by 
green and chimes, and a 
wrong answer is red and 
buzzes. 

The distinctive aspect 
of the test mode is that it 
simulates an actual test 
or examination scenario. 
It allows learners to work 
on their weak areas 
quickly. 

The last component of 
the application is ref
erence  material, which 
houses PDF documents,  
YouTube videos and 
ebooks. It is intuitive 
and appeals to learners 
who enjoy touch screen 
interaction. 

Sebirini said: “The 
appli cation is presented 
digitally, which is a 
medium with which 
most school children are 
familiar. It allows them 
to work at their own pace 
and provide reinforce
ment of what is learned 
th rough  r epea ted 
testing.”

Availability
Seberini said the applica
tion will be available 
from this month and 
schools can have the 
“first one month trial for 
free”. 

From then on schools 
can get access to all 
the content at R30 per 
learner per month, which 
“costs a fraction of what 
extra lessons would cost” 
added Sebirini. 

He said that includ
ing additional subjects 
on the application would 
depend on the uptake 
by schools and other 
consumers.

Maths and science 
proficiency
Sebirini believes the 
technology can also help 
the department of basic 
education to address the 
“dire state of South 
Africa’s maths and 
science  education”. 

“Our failure to turn out 
enough maths and sci
ence matriculants of the 
requisite standard does 
not just affect their 
chances of finding good 
jobs in an economy that 
demands these skills, it 
also has a massive impact 
on the economy as a 
whole,” said Seberini

For more information on 
the application go to: 
www: studyapps.co.za

An application to solve maths and science 
Laurence Sebirini came up with an application that has the 
potential to become a boon to most schools

Research has shown that where young learners have a solid grounding in Life Skills, they are better prepared for all 
challenges of life and future successes. The critical knowledge of Life Skills education is imperative to children’s development 

and is addressed in this qualification. The Department of Education acknowledges the need for training in this sector. 

GOOD TEACHERS LOVE TO TEACH,
GREAT TEACHERS INSPIRE

REGISTER NOW FOR THE 
NWU Diploma in Grade R (NQF Level 6)

With this programme, the North-West University (NWU) offers you an opportunity to study towards a Higher Education quali-
fication that will open doors for a professional career in Early Childhood Development (ECD). So kick-start or develop your 

career and enhance your personal and social well-being while making a difference to a child’s development.

Gauteng, KwaZulu-Natal, Free State
Edward Bush Tel: 031 765 5131
E-mail: bush@iafrica.com
Cell: 082 413 3685

Eastern Cape, North West, Northern 
Cape, Western Cape
Paul Beselaar Tel: 021 930 2651 
E-mail: beselaar@iafrica.com
Cell: 083 650 5565

Limpopo, Mpumalanga
Sakkie Manda Tel: 011 988 7044 
E-mail: smanda@absamail.co.za
Cell: 082 926 4427 / 082 927 7487

For more information:    
SMS “Enquiries” to 39133    
011 670 4850 www.olg.co.za 

CONTACT DETAILS OF:

Your benefits:
  • Contact classes
  • Summer and winter schools
  • Distance learning supporting tools such as 
    interactive whiteboards
  • Excellent call centre support provided by OLG -  
    the NWU’s logistics and administrative partner

You need the following for admission:
  • National Senior Certificate with Diploma 
    Endorsement; or
  • Level 4 certificate/ diploma in Early Childhood    
    Development; or
  • Level 5 certificate/ diploma in Early Childhood    
    Development.

ECD.indd   1 2/17/2014   10:54:49 AM
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